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ABSTRACT:
The complexity of the system of organization and
carrying out of teaching internship for students of
pedagogical higher education institutions, caused by a
large number of subjects of practice and numerous
parameters for assessing the level of training of trainee
students, requires scientific justification of the applied
approaches. The article presents a "Roadmap for
teaching internship", which includes the kinds of
activities of all subjects of practice, as well as the tools
for the implementation of current and midpoint
assessment of the activities of students fulfilling the
professional tasks of practice. The results of the
pedagogical experiment confirmed the validity of the
applied approaches and the developed models, and also
pointed out the directions for improving the professional
training of students. The system of organizing and
carrying out a practice developed on the basis of
modern approaches is novel and has a great practical
importance. Its implementation will ensure a high level

RESUMEN:
La complejidad del sistema de organización y
realización de la pasantía docente para estudiantes de
instituciones de educación superior pedagógica,
causada por un gran número de temas de práctica y
numerosos parámetros para evaluar el nivel de
formación de los alumnos en formación, requiere una
justificación científica de los enfoques aplicados . El
artículo presenta una "Hoja de ruta para la pasantía
docente", que incluye los tipos de actividades de todas
las asignaturas de práctica, así como las herramientas
para la implementación de la evaluación actual y del
punto medio de las actividades de los estudiantes que
cumplen las tareas profesionales de la práctica. Los
resultados del experimento pedagógico confirmaron la
validez de los enfoques aplicados y los modelos
desarrollados, y también señalaron las instrucciones
para mejorar la formación profesional de los
estudiantes. El sistema de organizar y llevar a cabo una
práctica desarrollada sobre la base de enfoques
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of professional training for future teachers. 
Keywords: : competency-based approach, functional-
activity approach, model of organizing and carrying out
teaching internship, roadmap for teaching internship,
continuity in the organization of practice.

modernos es novedoso y tiene una gran importancia
práctica. Su implementación garantizará un alto nivel de
capacitación profesional para futuros docentes. 
Palabras clave: enfoque basado en competencias,
enfoque de la actividad funcional, modelo de
organización y realización de pasantías de enseñanza,
hoja de ruta para prácticas docentes, continuidad en la
organización de la práctica.

1. Introduction
Successful socialization of graduates of secondary educational institutions depends on the
professional level of teaching staff. Preserving the best traditions in the professional training of
future teachers of secondary general educational institutions, pedagogical higher education
institutions need to improve them in accordance with the requirements of a teacher's
professional standard (TPS) for labor, the necessary knowledge and skills, and the provisions of
the federal program-target document of the Russian Federation "Development of Education for
the years 2013-2020". The Federal Law "On Education in the Russian Federation" and federal
state educational standards defined the strategic objectives of higher pedagogical education, in
particular, one of its components, teaching internship.
Teaching internship, included in the Curriculum for the preparation of Bachelor’s (Master’s)
Degree students of the intramural form of education in pedagogical higher education
institutions, is realized in secondary educational organizations. The entire professional activity
of a modern teacher is modeled in it. At the same time, practice is a part of learning process
and must reflect its specificities. The modern system of training of a future teacher presupposes
mastering by students of various kinds of professional activity: pedagogical, methodical,
project, cultural-educational and research ones. A graduate of a pedagogical higher education
institution should be ready to realize his/her labor functions and perform appropriate labor
actions.
Modeling the activity of a future teacher during teaching internship, we must first of all answer
the question: what kinds of professional activity should be reflected at this stage of training? By
what criteria and by what means a student's readiness for the selected types of professional
activity should be assessed?
The formulated questions determined the problem of our research and allowed outlining the
ways of solving it.

2. Methods: Theoretical And Empirical
As the approaches to improve the teaching internship of students of a pedagogical higher
education institution, the following ones are considered by different authors: a vocational-
activity one in the preparation of students (Tulkibaeva, & Medvedev, 2012); a functional-activity
one in the evaluation of pedagogical practice (Zemtsova, 2008; Teslenko, & Zaleznaya, 2013;
Teslenko, & Latyntsev, 2016); a competency-based one in the training of future teachers
(Gnatyshina, 2008; Tryapitsyna et al., 2016).
The problem of organizing and carrying out teaching internship in accordance with the
requirements of new normative documents (Federal Law No. 273-FZ, 2012; Federal State
Educational Standard of Higher Education on the Specialty 44.03.05 "Pedagogical Education",
2016) and the problems of modernization of both higher and secondary education (Professional
Standard, 2013) involve the use of modern approaches. To understand what meaning is put by
the researchers into the notion of "modern approach", we will analyze the multifaceted,
maximally broad concept of "approach" having the category status. It reflects the connections
of phenomena, processes, regularities, and meta-principles; therefore, some approaches have
general scientific significance. According to teachers, among such approaches there are the
system, synergetic, functional-activity, competency-based ones, etc.
From the point of view of philosophy, the category of "approach" is analyzed as a complex of
paradigmatic, syntagmatic and pragmatic structures and mechanisms of cognition (Gritsanov,
2001, p. 794). In the paradigm, ontological schemes of the object description are revealed; in
the syntagma, the ways and means of its explanation and understanding; in pragmatics,
values, tasks, prescriptions for the use of elements of the syntagma and paradigm.



In pedagogy, an approach is viewed as a special form of cognitive and practical activity,
allowing considering pedagogical phenomena from the standpoint of basic values, strategies,
and the studied processes. From these positions, the activity, personal, complex, reflexive, and
dialogical approaches are distinguished in the literature (Tulkibaeva, & Trubaychuk, 2003).
From the standpoint of organizing and conducting the teaching internship, modern approaches
should include the competency-based (professional-activity), methodological (personality-
activity), and system (functional-activity) ones. All of them are interrelated, because the key
word for them is "activity". At the same time, each of the above approaches reveals different
aspects of activity (the organizational, cognitive, and communicative ones).
On the basis of the above modern approaches, models for organizing and carrying out teaching
internship have been developed. One of these models establishes functional-activity links
between the individual stages of the organization of practice (Figure 1).
 To organize teaching internship in a pedagogical higher education institution means to arrange
it as a system having a certain logical structure, including the object, subject, forms, methods,
and means of organization of activity. The results of this activity are aimed at solving
professional tasks by trainee students performing certain functions of teacher, which
characterize their competence.
The role of modern approaches in the organization and conduct of the teaching internship of
students cannot be overemphasized. It has a complex character, because all structural units of
both a higher education institution (rector and dean offices, chairs) and a general education
organization (administration, teachers, class teachers) take part in it.

Figure 1
Model of organization of teaching internship in 

a pedagogical higher education institution

 



 The theoretical prerequisites for the implementation of the competency-based approach
include three components: the social, methodological, and procedural ones. All of them are
carried out on the basis of pedagogical conditions. A key word that reveals the set of measures
(pedagogical conditions) that realize the above prerequisites is continuity: continuity in the
formation of competencies, continuity in the implementation of types of professional activity,
continuity in the choice of teaching technology, continuity in the requirements for the work
program of practice created by the chairs of the psychological and pedagogical cycle (Potapova,
& Selezneva, 2017).
 Theoretical methods of analysis of the organization and conduct of teaching internship on the
basis of modern approaches have made it possible to develop a "roadmap for teaching
internship".
The end result of the joint activity of all organizers and supervisors of practice is the formation
of professional competencies/competences in future teachers (Zimnyaya, 2004). In the
conditions of a functional-activity approach, the organization and conduct of teaching internship



are carried out as a set (integrity) of pedagogically substantiated, consistent, and continuously
alternating activities. In the process of their implementation, the tasks of developing the
subject experience of trainees, which is acquired and realized in practice, are solved.
It is not easy to track the effectiveness of actions based on modern approaches (the
competency-based, functional-activity, and system ones). During teaching internship, these
actions are evaluated by the teachers of several supervising chairs (the subject chairs, the
chairs of pedagogy and psychology, life safety and biomedical disciplines), as well as teachers
and class teachers who are members of the expert group evaluating the quality of vocational
and methodical training of young specialists.
In order to implement the functional-activity approach on the basis of continuity in the
evaluation of the formed competencies included in the educational program of practice and
approved by the chairs, a "roadmap for teaching internship" has been developed. It includes:
the types of activities of trainees, group methodologists from the higher education institution,
and the bases of practice; tools for the implementation of current and intermediate assessment
of the activity of students fulfilling the professional tasks of practice.
It should be noted that the section "Roadmap for teaching internship", which reveals the
content of activities of the trainee students, group and department supervisors from the
pedagogical higher education institution, supervisors from the practice bases, is the most
important one; therefore, we will briefly describe the structure and content of the stages of
professional-methodical supervision of practice as a set of actions of the supervisors, providing
solving its main tasks. It includes:
1. Types of activity of a trainee student: 1) a study of the normative documents of the practice
program; 2) generalization of the experience of a master teacher and a class teacher; 3)
testing the trainees in order to analyze their readiness to act as a subject teacher and class
teacher; 4) participation in orientation conferences in the pedagogical higher education
institution and the practice bases; 5) organization and conduct of training sessions and
upbringing activities, 6) self-analysis of the trainees, analysis of professional activities of the
same-year students; 7) drawing up an analytical report on the results of practice.
2. Types of activity of a group supervisor: 1) carrying out "methodical sessions" with a group of
students of the same practice base (analysis of the structure and content of the calendar-
thematic plan for the subject in order to select the topic of the educational program for
planning and conducting classes); 2) analysis of the structure and content of the syllabus of the
lesson to test students' abilities to formulate the goal, tasks of the lesson, ways to solve them;
3) diagnosing the professional achievements of trainees, the results of mastering professional
competencies by them in the process of organizing such activities as the pedagogical, project,
methodological, and research ones; 4) methodical analysis of lessons, activities, evaluation of
their effectiveness, generalization of recommendations for improving the professional training
of future teachers.
3. Types of activity of a department supervisor: 1) preparation of documentation on the
organization of practice; 2) organization and holding of orientation and final conferences; 3)
organization of methodical meetings with the group supervisors of practice (pedagogical higher
educational institution, practice base); 4) compilation of a comprehensive technological chart
for the analysis of lessons and the upbringing activities; 5) summing up the results of the
practice (results of the current, interim control, and final assessment); 6) determination of the
final coefficient of the formation of professional competence of the student-trainee, its
correlation with a 5-point scale; 7) compilation of a general report on the results of the practice
on the basis of the analysis of the assessments presented in different scales of assessment.
4. Types of activity of practice supervisors from the educational organization (school, college):
1) the preparation of local acts on the assignment of trainee students to classes; 2) creating
conditions for the organization and conduct of educational, upbringing, and research work of
the trainees with the pupils in the assigned classes; 3) attendance of classes, upbringing
activities, their analysis, generalization of recommendations for improving the professional
training of future specialists.
5. The tools for assessing the professional achievements of a trainee student on the basis of
current, interim control, and final assessment include a set of "Technological charts" for
analyzing various aspects of the activity of group methodologists concerning the analysis of



training sessions, upbringing activities, and the quality of the fulfilment of tasks assigned by the
chairs supervising the teaching internship.
Let us present an example of the structure and content (fragments) of some "Technological
charts" to understand which conceptual ideas were put in during their design. A comprehensive
technological chart of the analysis of the professional activities of trainees in the academic
subjects, pedagogy, psychology, health-saving technologies is structured in accordance with the
professional competencies (PC) designated by the chairs, the formation and evaluation of which
continued in practice (Table 1). This chart allows group methodologists to carry out current
monitoring in the course of attending the credit lessons and upbringing events. 

Table 1
The technological map of the analysis of a trainee student's activity 

at an academic lesson or upbringing event (a fragment)

Competencies
(FGOS VO,
2016)

Competencies, indicators of evaluation of the professional activity of a trainee student

I. Subject activity

PC-2 1) be able to develop cognitive independence through problem-based training and cognitive
activity on the basis of heuristic methods; 2) be able to monitor and evaluate academic
achievements

PC-4 1) ability to apply techniques, methods that ensure the achievement of personal, meta-subject
and subject outcomes of learning in the classroom (A1); 2) ability to plan and apply techniques
and methods that ensure achievement of personal, meta-subject and subject outcomes of
learning in the course of extracurricular work (A2); 3) proficiency in the methods for organizing
the activity of students in the lesson (P1); 4) proficiency in the methods of organizational and
control activity of the teacher, of ensuring the quality of the educational process (P2)

II. Upbringing (health-preserving) activity

PC-3 1) ability to formulate the tasks of upbringing and spiritual-moral development in drawing up
the synopses of training sessions and upbringing events

PC-7 1) ability to use the factors of the educational environment for the formation of intellectual,
cultural and spiritual-moral qualities of personality

III. Psychological activity

GPC-2 1) proficiency in the specific means of pedagogical support, taking into account the needs,
capabilities and psychological characteristics of pupils

In the "Technological Chart of Assessment of a Trainee", on the basis of the current and
intermediate control (Table 2), the results of assessment of the activity of trainees are
presented in the form of the coefficients of formation of professional competencies. They
characterize the ability and willingness to apply knowledge and skills in a specific situation in
the process of realization of such kinds of activity as pedagogical, methodical, project, and
research ones (Karasova et al., 2016). The following notation is used in the table:



Table 2
Technological Chart of Assessment of a Trainee (a fragment)

Let us give an example of another "Technological chart", which is important in summing up the
results, because it takes into account the opinions of students, teachers, and methodologists
(Table 3).

Table 3
Technological chart of the expert assessment of the formation of professional competencies for a trainee student

No.
Competencies

Respondents

PC-2

(Subject)

PC-3

(Pedagogy)

OPC-2

(Psychology)

PC-7

(School
Hygiene and

Health-
Saving

Technologies)

Indicators expressed in points

1 Student (self-assessment)    

2 Group methodologist    

3 Teacher, class teacher    

The expert assessment of the formation of professional competencies for a trainee-student is
carried out by the teachers of the subject chairs, the chairs of pedagogy, psychology, life safety
and biomedical disciplines (LS&BD) of the pedagogical higher education institution, as well as
the administration and teachers of the practice bases (Table 3). The presence of a connection
between the results of assessment conducted by different respondents was revealed by the
method of correlation analysis (Shapovalov, 2013). Such an analysis makes it possible to
establish whether the identified indicators of the formation of professional competencies of
trainees are reasonable and objective.

3. Results



Table 4 shows the results of assessing the formation of students' professional competency PC-4
"The ability to use the possibilities of the educational environment to achieve personal, meta-
subject and subject outcomes of training and ensure the quality of the teaching-upbringing
process by means of the taught subjects". In the first four rows of the table, there are
presented the average values of the rating points for the credit lessons, which the
methodologists put into the technological charts of the analysis of the trainee student's activity,
in accordance with the indicators of the formation of this competency indicated in Table 1.
The 5th row of the table reflects the self-assessment of the formation of PC-4 by the students
themselves. The 6th row shows the assessment of the teacher from the practice base. The 7th
row contains an integral assessment of the formation of PC-4 based on the results of analysis of
the credit lessons by the methodologist.
Correlation analysis is performed in MS Excel and is presented in Table 5. 

Table 4
Results of assessing the formation of students' professional competency PC-4

N
Indicator/Type
of assessment 1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

1 A1 2.67 2.67 4.00 4.00 4.00 3.00 3.33 3.00 3.00 3.67 4.00 4.00 4.00 1.67 3.67

2 P1 2.67 2.67 3.67 3.67 3.67 3.33 3.00 4.00 3.67 3.67 3.67 3.67 3.00 3.00 3.33

3 A2 2.00 1.00 2.00 2.00 2.00 2.00 2.00 1.00 2.00 2.00 2.00 2.00 2.00 2.00 2.00

4 P2 3.00 2.00 4.00 4.00 4.00 4.00 3.00 3.00 3.00 3.00 3.00 3.00 3.00 3.00 3.00

5

Self-
assessment
based on the
results of
practice

0.65 0.80 0.90 1.00 0.88 1.00 0.65 1.00 0.75 1.00 0.90 1.00 0.85 0.88 0.98

6
Assessment
by the subject
teacher

0.90 0.40 1.00 1.00 1.00 1.00 0.50 1.00 1.00 1.00 0.90 1.00 1.00 0.60 0.90

7

Assessment
by the
supervisor
from the
higher
education
institution

0.74 0.60 0.98 0.98 0.98 0.88 0.81 0.79 0.83 0.88 0.90 0.90 0.86 0.69 0.86

-----

Table 5
Results of the correlation analysis of expert assessments of the 

formation of the professional competency PC-4 for trainee students

U1 V1 U2 V2

Self-
assessment
based on

the results
of practice

Assessment
by the
subject
teacher

Assessment
by the

supervisor
from the
higher

education



institution

A1 1       

P1 0.51 1      

A2 0.32 0.04 1     

P2 0.40 0.47 0.51 1    

Self-assessment based on the results
of practice 0.34 0.65 -0.06 0.34 1   

Assessment by the subject teacher 0.56 0.68 0.36 0.60 0.51 1  

Assessment by the supervisor from
the higher education institution 0.82 0.69 0.58 0.80 0.45 0.75 1

The correlation analysis showed the following results:

1. The self-assessment of the formation of PC-4 based on the results of the practice has the strongest
(significant) connection with the assessment by the group methodologist who, during the lesson,
tracks such indicator as "proficiency in the methods of organizing the activities of pupils in the
lesson" (the correlation coefficient is 0.65).

2. The assessment of the formation of PC-4 by the subject teacher has a strong connection with the
assessment by the group methodologist (the correlation coefficient is 0.75).

3. The assessment of such indicator as "the ability to plan and apply techniques and methods that
ensure the achievement of personal, meta-subject and subject outcomes of learning in the process
of organizing and conducting extracurricular activities" by the class teacher and the subject teacher
has turned out to be weakly connected with the self-assessment of the trainee student (the
correlation coefficient was -0.06).

4. The integral assessment by the group methodologist of the formation level of PC-4 based on the
results of analysis of the credit lessons has the strongest correlation (the correlation coefficient was
0.8) with the assessment with respect to the indicators: "the ability to apply techniques and
methods that ensure the achievement of personal, meta-subject and subject outcomes of learning";
"proficiency in the methods of organizational and managerial activity of the teacher to ensure the
quality of the educational-upbringing process".

A specificity of summarizing the results of teaching internship is the presence of two stages of
interim assessment of students. The first stage is connected with the generalization of the
results of the current monitoring in the process of analyzing lessons, upbringing and subject
events, the fulfillment of assignments in psychology, pedagogy, and school hygiene in practice,
which is organized and conducted at secondary general education organizations. According to
its results, one calculates the coefficient of success in mastering professional skills (actions),
ways of their mastering (indicators of the competence formation).
The second stage is carried out in the form of a comprehensive test, which is offered to
students at the end of practice at the final conference to summarize the practice. All group
supervisors take part in drawing up the control test; therefore, it includes four professional
assignments (on the method of teaching the discipline, organizing the upbringing work with the
pupils of the class, performing tasks in psychology, school hygiene). Based on the results of the
test control task, the success rate is calculated of mastering the skills in resolving problem
situations of a professional nature.
Based on the results of two stages of interim assessment, the integral coefficient of the
formation of professional competencies is calculated. The results of two stages of interim
assessment of trainee students are presented in Table 6.

Table 6
Results of stages of interim assessment of trainee students



No.

Evaluated
competencies
by the type
of activity

Students

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15

Interim assessment. Stage 1

1
Subject 1.
PC-2. PC-4.

PC-10
0.79 0.58 0.93 0.98 0.91 0.87 0.75 0.71 0.79 0.90 0.91 0.95 0.79 0.75 0.85

2
Subject 2.

PC-2
0.94 0.88 0.96 0.98 0.89 0.90 0.93 0.69 0.69 1.00 1.00 0.97 1.00 0.94 1.00

3
Pedagogy.

GPC-5. PC-3.
PC-7

0.90 0.90 0.95 0.93 0.93 0.95 1.00 0.90 0.90 0.90 0.90 0.98 0.85 0.98 0.90

4
Psychology.
GPC-2. PC-2

1.00 0.90 1.00 1.00 1.00 1.00 0.83 0.83 0.83 1.00 1.00 1.00 1.00 0.96 0.98

Interim assessment. Stage 2

5
Subject 1.

PC-4
0.33 0.33 0.89 0.89 0.89 0.78 0.78 0.83 0.61 0.83 0.78 0.78 0.89 0.89 0.83

6
Subject 2.

PC-2
0.14 0.14 0.86 0.64 1.00 0.57 0.43 1.00 1.00 1.00 1.00 1.00 1.00 1.00 1.00

7
Pedagogy.

PC-3
0.40 0.50 1.00 0.90 0.90 0.70 0.90 0.80 0.70 1.00 0.80 1.00 0.80 1.00 0.90

8
Psychology.

GPC-2
0.67 0.83 0.83 0.83 0.83 0.83 0.50 0.67 0.67 0.83 0.67 1.00 0.67 1.00 0.67

9

Integral
coeff. of the
competency
formation

0.74 0.71 0.95 0.93 0.94 0.88 0.84 0.84 0.82 0.95 0.92 0.97 0.91 0.94 0.90

 
Correlation analysis between the sets of values of coefficients reflecting the formation of a
group of competencies (Table 7) yielded the following results:

1. The results of carrying out the tasks of the comprehensive test by the trainee student, related to
his/her methodological activity on Subject 1, revealed a significant connection with the results of
the current monitoring (the correlation coefficient was 0.58).

2. The results of carrying out the tasks of the comprehensive test by the trainee student, related to
his/her methodological activity on Subject 2, were practically unrelated to the results of the current
monitoring, as was shown by the correlation coefficient of -0.02.

3. The results of fulfilment of the tasks of the comprehensive test on pedagogy had moderate
connection with the results of the current monitoring. The correlation coefficient in this test was
0.43.

4. The results of fulfilment of the tasks on psychology of the comprehensive test had moderate
connection with the results of the current monitoring, the correlation coefficient was 0.47.

Table 7
Correlation analysis of the results of the interim assessment of trainee students



 

Subject
1
(Stage
1)

Subject
2
(Stage
1)

Pedagogy
(Stage 1)

Psychology
(Stage 1)

Subject
1
(Stage
2)

Subject
2
(Stage
2)

Pedagogy
(Stage 2)

Psychology
(Stage 2)

Integr.
coeff.
of the
comp.
form.

Subject 1

(Stage 1) 1.00

Subject 2

(Stage 1) 0.48 1.00

Pedagogy
(Stage 1) 0.15 0.09 1.00

Psychology
(Stage 1) 0.67 0.78 -0.11 1.00

Subject 1

(Stage 2) 0.58 0.25 0.22 0.25 1.00

Subject 2

(Stage 2) 0.45 -0.02 -0.11 0.13 0.76 1.00

Pedagogy
(Stage 2) 0.56 0.32 0.43 0.19 0.88 0.72 1.00

Psychology
(Stage 2) 0.27 0.20 0.30 0.47 0.17 0.20 0.34 1.00

Integr. coeff.
of the comp.
form.

0.79 0.45 0.25 0.53 0.89 0.77 0.90 0.44 1.00

The values of the integral coefficient of the competency formation are presented in the row 9 of
Table 6. It follows from Table 7 that, firstly, the integral coefficient has the strongest connection
with the assessment on Subject 1 (the correlation coefficient is 0.79); secondly, it has strong
correlation with the results of fulfilment of control tests for almost all types of activity (the
correlation coefficients are generally higher than 0.7).

4. Discussion
Summarizing the results of the correlation analysis, it can be stated that the indicators chosen
for analyzing a trainee student's activity allow objectively estimating the level of formation of
professional competencies for trainee students. It should be noted that the supervisors from
both the university and the practice bases interpret the indicators of the level of the
competence formation in the same way, which is important from the point of view of objectivity
of assessment.
In addition, the result of the correlation analysis points to the need to increase attention to the
formation in students of the skills to plan and apply in practice the methods and ways of
training that ensure achievement of personal, meta-subject and subject results. A weak
correlation between the estimates of this indicator by different respondents, first of all, testifies
to the fact that the concepts of personal and meta-subject outcomes of training are new and
not well-established in education. They are treated differently in a higher education institution
and by practical teachers; they are still poorly understood by students. For more successful



formation of the listed skills, it is necessary to continue developing the methods for teaching
various disciplines to students at a higher education institution, aimed at students' mastering
the ways of realizing the modern requirements for the educational process at school.
The interpretation of the correlation coefficients in the analysis of the results of the interim
assessment of trainee students shows that the comprehensive test significantly affects a trainee
student's final score. However, the content of the comprehensive test does not sufficiently
reflect the practical component of students’ training. For example, consider the scores received
by students for the fulfillment of assignments in the field of upbringing activity. They are not
related to the level of professional training of the trainee student, which he/she demonstrated
in the course of practice. The results of the correlation analysis point to the need for deeper
understanding of the content of the comprehensive test, as well as its significance for the
assessment of trainee students.

5. Conclusion
The results of students' teaching internship, first and foremost, are demonstrated by the values
of the coefficients of formation of their professional competencies. High values of coefficients
indicate the success of solving the problem of selecting the types and methods of professional
activity included in the content of teaching internship.
The results of the correlation analysis testify to the appropriateness of the identified indicators
of the formation of the professional competencies of students; to the coordinated work of
higher education teachers, supervising the practice of students, and teachers of the practice
bases. At the same time, the correlation analysis made it possible to outline the direction of
further improvement of the methodology of higher education teaching and the preparation of
future teachers.
The application of modern approaches to organizing, conducting and summarizing the results of
teaching internship makes it possible to realize the continuity and coordination of the activity of
teachers of various disciplines during students' teaching internship and to generalize its results
with a sufficient degree of objectivity.
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