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ABSTRACT:

The objective of the study is to show which
demotivating factors the students of English as a
Foreign Language present; and also to check if there is
a relationship, and influence of those factors on their
academic performance. The research has a non-
experimental, descriptive and correlational design. The
results show that Difficulty of English Learning;
Teachers' Competence and Teaching Styles;
Inadequate Learning Environment and Reduced
Interest and Motivation are demotivating factors; there
is also a relationship between academic performance
and factors.

Keywords: EFL; Demotivation; Motivation, Secondary
school

RESUMEN:

El objetivo de estudio es evidenciar qué factores
desmotivadores presentan los estudiantes de inglés; y
comprobar si existe una relacién, e influencia con sus
rendimientos académicos. La investigacion tiene un
disefio no experimental, descriptivo y correlacional.
Los resultados muestran que la dificultad para
aprender inglés; la competencia de los docentes y
estilos de ensenanza; el inadecuado ambiente de
aprendizaje, y el reducido interés y motivacién, son los
factores desmotivadores; ademas existe una relacion
entre el rendimiento académico y los factores.
Palabras clave: ILE, Desmotivacién, Motivacion,
Educacion secundaria

1. Introduction

Results of investigations in the last two decades, have shown a growing interest on motivation as
a critical component of success in the learning process for acquisition of a foreign language and /
or second language (L2) (Doérnyei, & Otto 1998; Ddérnyei, 2001a; Dérnyei, 2001b; Doérnyei, Z. &
Schmidt, 2001; Dérnyei & Clément, 2001; Dérnyei & Ushioda, 2011; Gardner, 1985, 2007;
Jurisevi¢ & Pizorn, 2013). Dérnyei (1998) points out that motivation fosters the impulse to start
learning, followed by a force of support to support the long or short process that this instruction
can contemplate and that this, in turn, can condition the other factors involved in the acquisition
of L2. On the other hand, the decrease in motivation in L2 is a frequent problem with a more
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significant presence in the current secondary education systems (Ahmed; 2013; Bastidas &
Mufoz, 2011). Findings in studies on demotivation by Dérnyei (1998); Gorham & Christophel
(1992) & Hasegawa (2004) reveal that there are external and internal factors that can negatively
influence learning. Bekleyen (2011) mentions that when there is a decrease in the level of
motivation, demotivation can also occur; which is defined by Dérnyei (2001a: 143) as "specific
external forces that reduce or diminish the motivational basis of a behavioral intention or an
ongoing action"; those external forces studies have been proven in research mostly with the style
and teaching of inappropriate teacher, curriculum, materials and learning environment (Dérnyei &
Ushioda, 2011; Kim, 2009; Sakai & Kikuchi, 2009); and as internal forces denote lack of trust in
itself and negative attitudes towards L2 (Falout, Elwood & Hood, 2009; Lee & Lee, 2011).
Nevertheless, demotivation should not be confused with motivation; the latter is defined in
investigations from Ryan & Deci (2000: 61) as “the state of lacking an intention and tact. When
motivated, a person's behavior lacks intentionality and a sense of personal causation". Therefore,
we can intuit that a motivated individual does not intend to establish and direct behaviors to
achieve achievement. On the other hand, Boo, Dérnyei & Ryan (2015), mention that without
sufficient motivation, they can be negatively affected future objectives and curricula of students
and even of individuals who show excellent academic performance in L2.

This study includes secondary school students in vulnerable rural Colombian populations who have
reported poor performance in English as a foreign language (EFL) scores in recent years compared
to the regional and general results of the country (Institute Colombian for the Promotion of Higher
Education - ICFES, 2018). Additionally, the EF English Proficiency Index (EF EPI, 2018) mentions
that Colombian students have shown in the last five years a poor performance in their level of
proficiency for the acquisition of English as L2 with an EPI EF = 48.90 compared to 88 countries
worldwide and in Latin America, an EPI EF = 11 concerning 17. This current problem and the lack
of research on these demotivating factors in L2 is what prompted us to explore the research
questions shown below. The answers to these questions can serve as scientific reference for
further research and possible improvements and restructuring proposals of the current curriculum
that would benefit the foreign language teaching-learning process.

1.1. Objective and Research Questions

This study’s objective is broken down into three research questions, intended to provide evidence
of the existence of demotivating factors and their negative impact on the learning process
secondary education in vulnerable rural schools in Colombia:

RQ1. What demotivating factors have been considered in studies conducted in learning of English
as a foreign language in secondary education contexts?

RQ2. What demotivating factors do high school students experience in English classes as a foreign
language in vulnerable rural schools in Colombia?

RQ3. Are there any relationships between academic performance in the English subject and the
demotivating factors expressed by students? How do these factors influence the student's
academic performance?

2. Review of literature

In this section we consider a review of the literature to show possible demotivating factors that
negatively affect the motivation of high school students (Elementary school, Junior High school,
and High school in EFL contexts), through research conducted in different nations.

2.1. State of the art in Europe and North-America

To answer the first question of this work, we start from studies led by Chamber (1993) who
worked in four British schools with Junior High School (JHS) students aged thirteen (n=191) and
enrolled in eight classes and seven teachers of L2. The results of the questionnaire made by
teachers showed that the demotivation of students could be associated with lack of effort, self-
confidence and interest, poor concentration and refusal to class cooperation. They also perceived
that these causes of demotivation could be related to psychological, attitudinal, social, historical,
geographic factors. On the other hand, half of the students responded that their demotivation was
due to the fact that their teachers criticized them, they did not provide clear explanations and the
teaching materials used were outdated; another percentage considered the L2 as a waste of time
and another group smaller expressed that their classroom was too small for an extensive group.



In other context, Oxford (1998) through analysis techniques contained in essays written by high
school (HS) American students (n=250) and University students (US) about their past experiences
in L2 learning, reported having demotivating experiences manly generated by the teacher's role.
Similarly, Dérnyei (1998) in Dérnyei & Ushioda (2011) indicated the possible factors that generate
demotivation in Learning English and German as L2 in HS students from Hungary (n=50) through
structured individual interviews and content analysis. The results of these analyses identified that
there were nine factors that negatively influenced the motivation of the HS students, for example,
40% of individuals emphasized teacher’s competence and style.

Gkonou (2012) analyzed work diaries of Greek students (n=8) belonging to EFL courses. Although
the qualitative study focused on determining what factors cause anxiety to increase in EFL
students, he noted that the factors associated with the pedagogy underlying the teaching of skills,
and more specifically the teaching of listening and writing are those that negatively affected
motivation in the L2 class.

2.2. State of the art in Asia

Hasegawa (2004) established a quantitative study in which a questionnaire with six dichotomous
items (false-true) and open responses to Japanese JHS students (n=125) and HS students
(n=98). The results indicated a demotivating factor with “strong impact” associated with
inappropriate teacher behavior. Keblawi (2005) presents a mixed study with JHS students
(n=137) and students of HS Israelites (n=157). From it, Bryman studies (2001) developed a
semi-structured interview with twenty-five students and ten teachers of L2; for the other students
(n=269) he applied a questionnaire and evidenced by part of the students that the teacher, the
learning group and the textbooks are factors that have a negative and considerable influence on
their motivation. The overall result of the research denoted five factors. Hamada & Kito (2008) in
a mixed study of students Japanese (n=100) of second-year HS, applied a questionnaire with 35
items from Kikuchi & Sakai (2007) studies and structured interviews with (n=26) students in the
initial sample. The results showed the presence of five demotivating factors, where the low
intrinsic motivation was the most relevant demotivating factor. Similarly, Hamada (2008)
conducted a mixed study simultaneously on students (n=44) of HS and JHS (n=36) to whom it
was administered a questionnaire with 26 items based on research by Kikuchi & Sakai (in press)
and Hamada & Kito (2008) showing that grammar and self-confidence for JHS students were the
most demotivating factors; and for HS students, too much Information in textbooks contributed to
its demotivation. In the same context, Sakai & Kikuchi (2009) in a quantitative study applied a
questionnaire with 35 items to students (n=562) of HS and JHS students of language schools in
four Japanese institutions where there was determined through a factor analysis that there were
five demotivating factors in which the learning content materials, and test results were the most
incident in the students. On the other hand, Kim (2009a) in a quantitative study of Korean
students of JHS and HS (n=407) using a questionnaire with 31 items and a factor analysis,
extracted five demotivating factors where the difficulty of learning English, dissatisfaction with
English classes and grading system were the most substantial demotivating factors in both groups.
Also, Kim (2009b) through a self-assessment questionnaire with 31 items, in his Factor analysis
identified five demotivating factors in Korean students (n=220) from 7 to 9 degree of JHS. The
most representative factors in this study focused on the difficulty in learning English, loss of
motivation and interest, and characteristics of the class. In a different context, Ghenghesh (2010)
advanced a mixed study with HS students (n=144) of four different nationalities (Europe, Asia,
Arabia and Africa) from 6 to 10 grade and five L2 teachers to whom he applied a questionnaire
with 101 items through a semi-structured interview for both cases. The results through an
analysis of variance concluded that the decrease in motivation in the acquisition of L2 might be
influenced by age, the context of learning and the role of the teacher. Lee & Lee (2011) developed
a mixed study with students (n=170) from 5 and 6 grade HS Koreans, to whom they applied a
questionnaire with 57 items based on demotivation constructs and a semi-structured interview
(n=7). From an analysis of variance, they obtained that the loss of motivation and interest,
difficulty in English learning and class characteristics were the most relevant demotivating factors.
In addition, he discovered that male students tended to have a more negative attitude towards L2
and that their low levels of competence towards L2 were as harmful as the factors associated with
those already mentioned above, and additionally the negative attitudes towards L2, the attitude of
group members, scores and ranking of the tests. Kim (2011) developed a comparative
quantitative study where he implemented a questionnaire with 12 items with a closed response
from Lamb studies (2007) in High school students and 10 L2 teachers in public and private
institutions in Korea (n=6301) of 3 to 6th grade of Elementary schools (ES) and HS. He concluded



that the motivation of the student's decreases considerably as they advance to another higher
degree, and to experience gained in previous private institutes, it also mentions that the students
who attended private centers were harmed in their integrative and extrinsic motivation. In the
same study area and with students (n=6301), Kim & Seo (2012) developed a mixed study
through interviews and questionnaires derived from the studies of Lamb (2007), Gardner's (1985,
2010) and Ryan & Deci's (2000). They raised open questions to seventeen teachers of L2, which
attributed three demotivating factors described by HS students as the negative impact of the
teacher, an excessive social expectation of English proficiency, and the full range of English
competence gap between students. In the same context, Kim (2012) in a quantitative study
established a structural model with a Likert questionnaire with 28 items treated in research by
Lamb (2007) in Korean students (n=385) of HS. The constructs showed six demotivating factors,
where the difficulty in learning English and the dissatisfaction with the English classes and their
classification system were the axes of the demotivation of students. Meshkat & Hassani (2012)
established their research in four Iranian schools with HS students (n=421), using a 21-item
questionnaire, based on the research of Sakai & Kikuchi (2009). The results allowed to identify six
demotivating factors where the lack of school facilities, excessive focus on grammar, and
expectation when using English grammar correctly were the most significant sources of
demotivation. Alavinia & Sehat (2012), in a quantitative study through analysis of variance,
detected three demotivating factors in students (n=165) of Iranian HS through questionnaires
with 50 items based on research by Sakai & Kikuchi (2009), Warrington (2005) and Muhonen
(2004), where learning environment, experience of failure and lack of success in English class
were the most relevant demotivation factors. Similarly, Hosseini & Jafari (2014) in a quantitative
study following the methodology of Sakai & Kikuchi (2009) applied a questionnaire with 35 items
to students of Iranian HS (n=604). The results pointed to three demotivating factors where the
didactic material and inappropriate content were the main demotivating factors. Kim & Kim
(2016) through a systematic literature review focused the most distinctive demotivating factors in
the different Korean education systems (Elementary School - ES; Junior High school-JHS; High
school-HS and University-U). In the ES, the factors were: Reduced motivation and interest,
teaching methods focusing on words and grammar, Social expectations for high English
proficiency. In the same sense, in the HS, they highlighted: Difficulty of English learning features
and Lack of motivation or interest. For JHS, the factors were: Difficulty of English learning and
Lack of motivation and interest. And for U, Lack of confidence, Lack of meaningful purpose, Lack
of improvement and experiences of success, and Lack of self-determination. In the context of
China, Li & Zhou (2017) applied a questionnaire to ]S students (n=128) through an exploratory
factor analysis. The factors extracted in this study were: Teaching Contents and Teaching Process,
Teacher-related Factors, Classroom Learning Environment and Facilities, Deficient English Learning
Abilities, Lack of Intrinsic Interest, Undesired Influences of Important Others, Textbooks and
Teaching Materials, and Lack of Effective Learning Strategies.

2.3. State of the art in Latin America

In the Latin American context, Bastidas (2002) mentions that demotivation can be linked to the
lack of practice and communication in English which is the reason for the students of High school
why not see the need of using the foreign language outside their environment; also their
community and social context only use their first language to communicate with each other.
Bastidas & Mufioz (2011) established a diagnostic study with a mixed approach and questionnaires
based on the work of Richards & Rodgers (1986) to eighteen urban public schools of education (ES
and HS) and thirty-four Colombian teachers. The results mention that the decrease in motivation
in HS students is critical and could be associated with the fact that the teachers are not well
versed either in methodology or in the command of the English language, there was no English
syllabus, and didactic materials were nonexistent. Pinzén (2011), developed a mixed study with
Colombian students of HS of 10 and 11 grade (n=40) through a questionnaire with ten items and
a semi-structured interview. The results showed that the methodology of teaching implemented by
the teacher and the fear of being ridiculed by other classmates were the two most common
demotivating factors.

According to the previous literature review on studies that consider the different demotivating
factors that may be present in the learning and acquisition of L2 expressed by students in EFL
contexts, some associated harmful components can reduce the motivation in learning L2: the role
and competence of the teacher, the learning environment, low intrinsic motivation, didactic
material with inadequate content, inferior instructional materials, excessive focus on grammar,
difficulty in Learning English, among others. In figure 1, these demotivating factors are shown in



their chronological order. In any case, the evidence of studies on this field in secondary education
in vulnerable rural populations is unknown, which provides a clear justification for the present

study.

Oxford’s investigationS: (1) The teacher's personal relationship with the
students, including a lack of caring, general belligerence, hypereriticism and
patronage/favouritism; (2} The teacher’s attitude towards the course or the
material, mcluding lack of enthusiasm, sloppy management and close-
mindedness; (3) Style contlicts between teachers and students, including
multiple style conflicts, conflicts about the amount of structure or detail and
conflicts about the degree of closure or “seriousness’ of the class; (4) The
nature of the classroom activities, including imrelevance, overload and
repetitiveness.

Diirnyei’s investigation: (1)} Teachers’ personalities, commitments,
competence, teaching methods; (2) Inadequate school facilities (large class
sizes, unsuitable level of classes or frequent change of icachers); (3)
Reduced self-confidence due to their experience of fallure or lack of
success; (4) Negative attitude toward the foreign language studied; (5)
Compulsory nature of the foreign language study; (6) Interference of
another forcign language that pupils are studying; (7) Negative attitude
toward the community of the foreign langusge spoken; (3] Attitudes of
group members and (%) Course books used in class.

Keblawi investigation: (1) The negative teachers” traits and behaviors and
teaching style; (2) The learning group; (3) Textbooks; (4) Difficulties with
grammar and vocabulary and (5) The Previous experiences.

Sakai & Kikuchi's investigation: (1) Learning contents and materials,
{2) Teachers' competence and teaching styles; (3) Inadequate school
facilities;  (4) Lack of intrinsic motivation and (5) Test scores.

Kim's investigation {a): {1} Teachers' competence and teaching styles;
{2) Dissatisfaction with English classes and gradmg system; (3) Difficulty
of leaming English; (4) Lack of motivation and interest in learning English
and (5} Inadequate learning contents.

Kim's investigation (b): (1) Difficulty of learning English; {2} Teachers'
competence and teaching styles; (3) Charactenstics of English class; (4)
Reduced motivation and micrest and (5) Inadequate learning enviroment.

Pinzdn’s investigation: (1} Teaching methodology and (2} Attitudes of
group members.

Lee & Lee's investigation: (1) Teachers’ personality and teaching style;
{2y Class environment; (3) Reduced motivation and interest (4)
Characteristics of class; (5) Difficulty of leamming English; {6) Negative
attitndes toward second language (L2, (7) Attinde of group members, and
{®) Grading and test score.

Kim's investigation: (1} The students’ school grades and (2) Their prior
experience in private institutes.

Bastidas & Mufioz's investigation: (1) The teachers are not well versed
cither in methodelogy or in the command of the English language; there was
no English syllabus; and (2) didactic materials were nonexistent.

Haosseini & Jafari's investigation: (1) Inadequate School Facilities;  (2)
Improper Teaching Material and Content and (3) Absence of Intrinsic
Motivation.

Li & ZFhou's investigation: (1) Teaching Contents and Teaching Process,
{2) Teacher-related Factors, (3) Classroom Leaming Environment and
Facilities, (4)Deficient English Learning Abilities, (5)Lack of Intrinsic
Interest, (6)Undesired Influences of Important Others, (7 Textbooks and
Teaching Materials, and (8)Lack of Effective Learning Strategics.

Figure 1
Timeline of the demotivating factors present
in high school students in EFL contexts
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Chamber’s investigation: (1) Teacher: “going on and on without
realising that they've already lost everybody; not giving clear enough
mstructions; using inferior equipment {e. g. for listening tasks); not
explaining things sufficiently; criticising students; shouting at them when
they don’t understand; using old-fashioned teaching materials, ete. (2)
The modemn language component of the curriculum as “not cssential” or
a “waste of time”. {3) The group 15 too big, the language room is too small.

Bastida's investigation: (1) Lack communicative.

Hasewaga's investigation: (1) Inappropriate Teacher behaviors

Hamada & Kito's investigation: (1) Learning environment and
facilities; (2) Teacher's competence and teaching style; (3) Little intrinsic
motivation; (4} Non-communicative methods and (5) Textbooks and
lesson.

Hamada's investigation: {1} Non-communicative methods; (2) Course
books; (3) Grammar and (4) Confidence issuc.

Ghenghesh's investigation: (1) Motivation decreases with age; (2) The
role of the teacher and {3} The leamning context.

Kim & Seo's investigation: (1) The negative impact of the English
teacher such as incongruence with students’ needs, teachers” impatience,
and disinterest in teaching and in their students; {2) Excessive social
expectation of English proficiency and (3) The widening English
proficiency gap among the students.

Kim’s investigation: (1) Difficulty of English learning; (2} Teachers’
teaching styles; (3) Dissanisfaction with English lessons and grading
system; (4) Inadeguate learning contents; (5) Lack of motivation and
micrest in learmning English and (6) Inadeguate learning environment.

Meshkat & Hassani's investigation: (1) Learning contents and
materials; {2) Teachers' competence and teaching styles; (3) Inadequate
school facilities; (4) Lack of intrinsic motivation and (5) Test scores.

Alavinia & Sehat’s investigation: (1) Student’ experiences of failure
and {2) Teachers' behaviour and personality.

Gkonou's investigation: (1) The pedagogy underlying the teaching of
skills (the teaching of listening and writing).

Kim & Kim's investigation: In Elementary school - (1) Reduced
motivation and interest; (2) Teaching methods focusing words and
grammar; (1) Social expectations for high English proficiency. In High
School - (1) Difficulty of English leaming features, and (2) Lack of
motivation or interest.  In Juntor High School, (1) Difficulty of English
learning, and (2) Lack of motivation and interest. And University (1)
Lack of confidence, (2) Lack of meaningful purpose, (3) Lack of
mprovement and cxperiences of success, and (4) Lack of self-
determination.

Pprepared by authors based on review results (Alavinia & Sehat, 2012; Bastidas, 2002;
Bastidas & Mufioz, 2011; Chamber, 1993; Doérnyei, 1998; Ghenghesh, 2010;
Gkonou, 2013; Oxford, 1998; Hasegawa, 2004; Hamada & Kito, 2008; Hosseini & Jafari, 2014;
Keblawi, 2005; Kim, 2009a-2009b; Kim, 2011; Kim & Seo, 2012; Kim, 2012; Kim & Kim, 2016;



Lee & Lee, 2011; Li & Zhou, 2017; Meshkat & Hassani, 2012; Pinz6n, 2011;
Sakai & Kikuchi, 2009).

3. Methodology

3.1. Design and Variables

The research design considers a non-experimental methodology of descriptive and correlational
type. The object of study is not modified seeking to explore and study the variables and identify
their possible relationships. The study variables were classified into two categories: explanatory
variables within which the possible factors are considered demotivating, and the criteria variables,
which include returns in the course of English of the three participating groups.

3.2. Sample and Participants

Sampling was not established as probabilistic for convenience. Specifically, a group which meets
similar criteria in geographic location, demography, socioeconomic, and academic from the
research region was chosen. The participants are 124 students from a rural school in a vulnerable
context from the Colombian region. This particular area has high rates of violence, socioeconomic
marginalization, criminality, and forced displacement by armed conflict, drug trafficking, and
accessibility problems (Patifio, 2018). The sample is distributed in three Secondary education
degrees (JHS) with different levels of learning in English as a language foreign (A2.2 = Basic 2 and
B1.1 = Pre-intermediate 1) following the guidelines of the Common Framework European
Reference for Languages according to the Colombian Ministry of Education. The first group
corresponds to the sixth grade (n=52) between ages 11 to 14, with English level (A2.2), where
40.4% are women (n=21) and 59.6% are men (h= 31); the second group comprises Seventh
grade (n= 29) with ages from 12 to 15, with English level (B1.1), it has 51.7% of men (n=15) and
48.3% women (n=14); and the third group corresponds to the eighth grade (n= 43), with ages
from 13 to 15 years, with English level (B1.1), and its students are represented by 51.2% women
(n=22) and 48.8% men (n=21).

3.3. Measures and Data Collection

The questionnaire applied is an adaptation based on previous theoretical and empirical research.
Established by Dérnyei & Ushioda (2011), Kim (2009a) and Sakai & Kikuchi (2009), in which we
consider 31 items based on 7 demotivation constructs present in learning and Acquisition of an L2:
(@) characteristics of English Classes (Items 1-4), (b) experiences of failure or difficulty of English
learning (Items 5-9), (c) course book (Items 10-13), inadequate learning environment (Items 14-
16), (d) testing concerns (Items 17-20), lack of interest (Items 21-23), and teacher (Items 24-
31). The items included Likert response scales (1 = disagreement and 4 = agree) and underwent
a process of translation, adaptation, and validation by experts of education sciences and
languages of Latin America in order to converge in an appropriate vocabulary for the
understanding of students, followed by a pilot test with 60 sixth grade students from the same
location to detect possible ambiguities and avoid biases in research. These items were preceded
by the phrase "for me the demotivation in learning English is due to the following reason." The
definitive application of the questionnaire was applied with an average duration of 15 minutes.

3.4. Data Analysis

According to the nature of the study we consider two moments to conduct this research: First, an
exploratory analysis of the variables was established followed by a descriptive study to know the
distribution (frequencies and means). In addition, a calculation of multiple linear regression
models was performed to proceed with the study of correlation matrices applying the most
appropriate statistics depending on the nature of the variables. In second instance, factor
extraction was established from an exploratory factor analysis through primary axis extraction
method with oblique rotation (direct oblimim). The reliability of the instrument was estimated as
its internal consistency from the calculation of Cronbach's alpha. These procedures were applied
based on the answers obtained in the 31 items of the questionnaire, using the statistical package
SPSS Statistics 20 (Licensed by University of Salamanca, Campus).



4. Results and discussion

4.1. Exploratory Factor Analysis

According to the reliability analysis applied to the 31 items of the questionnaire, a Cronbach's
alpha value of (.920) evidencing high reliability due to its approximation of the value of 1,
confirming the existence of a high internal consistency of the instrument (Welch & Eat, 1988). On
the other hand, it was necessary to check if the covariance matrix obtained in this research was
apt to apply a factor analysis.

This was checked with the Kaiser index- Meyer-Olkin (KMO) of Kaiser (1970) which suggests
satisfactory values (=.80). For this study, the value of KMO was (.902). Likewise, Bartlett's
sphericity test (Chi-square = 1034.403, with df 210 and p <.0001) makes sure that the data
obtained from the sample have an adequate distribution to carry out this analysis. Then, for the
extraction of the demotivating factors were considered: direct oblimim rotation due to its ease in
interpretation and presentation of structures (Finch, 2006), the downward trend cut of the
magnitude eigenvalues with the Cattell sedimentation graph (Cattell, 1966), and the saturations
above = (.40) (Williams, Brown & Onsman, 2010).

For the case of according to the configuration matrix, four demotivation factors were obtained (see
table 1), and the total variance extracted by the model was 45.08%. On the other hand, thirteen
were excluded items (1, 3, 4, 11, 12, 16, 18, 26, 24, 25, 26, 28 and 29) for not meeting the
statistical criteria of inclusion mentioned in this section. For example, item 12 presented
simultaneous saturations (.344, -.144, .345 and .174) in the four factors obtained, with loads less
than (.40). According to the results obtained and shown in table 1, the second question is then
answered by the investigation.

Table 1
Demotivating Factors in Learning English



Factor 1 Factor 2 Factor 3 Factor 4

Difficulty of English Learning Teachers' Competence and Inadequate Learning Reduce Interest and
(a=.B86)2 Teaching Styles (a=.811) Environment (a=.757) Motivation (a=.703)

CG" Item FL® M 5D  Item FL M SO Item FL M 5D  Item FL M SD

Bth 2.827 944 2.635 929 2.788 .997 2.750 .905

7th 6 689 2483 .950 30 .615 2,621 942 15 724 2241 1.023 22 639 2.552 .910

8th 2.535 1.077 2.907 996 2442 .934 2.744 978

Bth 2.788 1.035 2712 B48 2.827 .985 2.577 1.017

7th 5 b6l 2.345 1.010 27 571 2586 .780 14 512 2448 1.152 21 459 2379 1.083

8th 2.744 1.002 2744 954 2.465 1.077 2767 1.043

6th 2,615 1.032 2.846 1.017 2.750 1.007

7th 9 .659 2.448 1.055 2 472 2414 1.053 13 435 2448 1.021

8th 2.605 1.094 3.070 961 2.628 1.047

6th 2731 1.087 2.827 985

7th 8 .649 2310 1.073 31 454 2448 1.089

8th 2419 1.118 2930 1.078

6th 27689 1.078

7th 7 607 2.345 1.078

8th 2512 961

6th 2904 891

7th 19 569 2.448 1.055

8th 2.488 .961

Bth 2.846 998

7th 17 528 2.276 1.162

8th 2.279 1.031

Bth 2.846 958

7th 10 .486 2.517 1.056

8th 2930 .856

Bth 2.577 1.036

7th 20 .473 2621 .979

8th 2.628 1.024

2 Reliability Coefficients
bCourse Group Students 6th (n=52); 7th (n=29); 8th (n=43)
®Factor Loadings of each on the four factors

Source: Authors

The first demotivating factor collects 16.11% of the extracted variance and is made up of nine
items. Factor loads focus on three fractions: in a first place, in the student's difficulties in learning
English (items 5-9) which understand in memorizing words phrases forced to memorize music and
in understanding the lessons. Second, items (17 and 19) related to concern and frustration for
their exams and thirdly, item 10, which mentions in outdated textbooks.

According to the value of the item charges, this factor was established as Difficulty of English
Learning. The second demotivating factor contains 11.13% of the total variance extracted and is
made up of four items. In this case, the factorial charges focused mostly on the items (27, 30 and
31), which refer to the teacher, where the student points out that in their classes he scolds them,
they are delicate, and they do not keep up with their understanding. The load is borne by item 2,
evidence that their classes focus on translation. According to these results, we can name this
factor as Teachers' Competence and Teaching Styles.

The third demotivating factor included 11.07% of the total variance extracted and remained
composed of three items, which refer to the inappropriate learning environment. Specifically, the
students mentioned the non-use of computers, internet, and audiovisual equipment in the English
class (items 14 and 15) and tedious agenda (item 13). Regarding nature and burden factorial on
the items, this factor was labeled Inadequate Learning Environment. Finally, with 6.76% of the
total variance extracted, the fourth demotivating factor is obtained, which was confirmed by items
21 and 22. These ones refer to the loss of interest and objective to learn English. According to its
characteristics, this factor was called Reduced Interest and Motivation. In summary, considering



the exploratory factor analysis, the possible demotivating factors present in EFL students in rural
vulnerable Colombian contexts are: (F1) Difficulty of English Learning; (F2) Teachers' Competence
and Teaching Styles; (F3) Inadequate Learning Environment and (F4) Reduced Interest and
Motivation.

4.2. Correlational analysis

To answer the third research question, this section shows the relationship between the variables
related to the academic performance of the students in the subject of English and variables related
to demotivating factors. Table 2 shows the matrix of corresponding correlations, which include the
factors previously extracted.

Correlations in Demotiva.l;?nbgleFazctors in Learning English
AP F1 F2 F3 F4
Academic Performance (AP) 1
Difficulty of English Learning (F1) -.586 ** 1

Teachers' Competence and Teaching Styles (F2) -.591**  648** 1

Inadequate Learning Environment (F3) -434** 576** 521** 1

Reduce Interest and Motivation (F4) -.509** | 539%**  SG55** 437** 1]

**Significant at p <.001 level

Source: Authors

Pearson's correlations reached medium or medium-high values in all cases (> .40) and were
highly significant (p. <.001), especially in the relationship between academic performance and
demotivating factors. Therefore, there is a relationship of moderate and even high intensity
between these variables. In all cases, the relationship between the demotivating factors F1, F2, F3
and F4 and academic performance (AP) results conversely, indicating that the higher the presence
of demotivation, the lower the academic performance of the students. Specifically, the
demotivating factor that reaches a more intense relationship with the AP is the (F2) Teachers'
Competence and Teaching Styles, closely followed by the factor (F1) Difficulty in English Learning.

4.3. Regression Analyses

According to the correlation results between Academic Performance (AP) and the Demotivating
Factors in Learning English, it is interesting to analyze which demotivating factors influence the
most in the yields of the individuals of study. Applying the regression method, with the dependent
variables Academic Performance (AP) and independent Demotivating Factors in Learning English,
it is obtained that: the linear regression model proposed is highly significant (F = 23,725; p.
<.001), with an R 2 = .425, explaining 42.5% of the variability PA total based on explanatory
variables. The model is obtained as follows: AP = 5.707 - .341 * F2-.367 * F1 * -, 186 * F4-.45 *
F3. The factor that makes the greatest contribution to the model is the F2 Teachers' Competence
and Teaching Styles (p. =. 003) followed by the F1 Difficulty factor in English Learning (p = .006)
and F4 Reduce Interest and Motivation (p. =. 003). On the other hand, it turns out that the F3
Inadequate Learning Environment does not reach a significant effect on the model (p. = .597).
This situation can be explained due to the significant correlations between the factors having
applied an oblique rotation since this factor is the one that relates less intensely with AP. It seems
that the rest of the factors absorb a good part of the F3 variance in the model multivariate.
According to this, it can be deduced that despite the fact that the F3 factor intervenes significantly
in the explanation of performance (as observed in the correlational study), the rest of the factors
absorb most of their variance in the multivariate model. This factor, therefore, obtains significant
interactions with the rest of the demotivating factors. It is applied a new regression method to



obtain a model without having the F3 factor. Giving then as the new value of R2 = 428, F =
31.730 and p< 0.000, indicating which is significant and that 42.8% of the total variation in
academic performance can be explained by the factors F2, F1, and F4. According to the results, it
was proposed as a plausible model: AP = 5.696 - .379 * F1-0.362 * F2-0.1.91 * F4, evidencing
then, that the performance of the EFL students in vulnerable rural Colombian schools may be
influenced for the factors: F1 (Difficulty in English Learning), F4 (Reduce Interest and Motivation)
and F2 (Teachers' Competence and Teaching Styles).

5. Conclusions

According to the results obtained in this study, it can be mentioned that it was a research with a
positive horizon because the research questions were answered with a scientific basis. For
example, the review of the status of art allowed recognizing which are the demotivating factors
with more impact on the students of English as a foreign language in their academic training since
the last 20 years in the global context. These factors converged mostly in: teacher role and
competence, learning environment, low intrinsic motivation, didactic material with content
inadequate, poor instructional materials, excessive focus on grammar, difficulty in learning English
(Chamber, 1993; Oxford, 1998; Dérnyei, 1998; Hasegawa, 2004; Keblawi, 2005; Hamada & Kito,
2008; Hamada, 2008; Sakai & Kikuchi, 2009; Kim, 2009a-2009b; Ghenghesh, 2010; Lee & Lee,
2011; Kim, 2011; Kim & Seo, 2012; Kim, 2012; Meshkat & Hassani, 2012; Alavinia & Sehat,
2012; Dérnyei & Ushioda, 2013; Hosseini & Jafari, 2014; Kim & Kim, 2016; Li & Zhou, 2017).

Following the order of ideas, the results answered the second question of investigation. According
to the exploratory factor analysis applied, the demotivating factors more present in students in
EFL from vulnerable rural Colombian contexts were: The difficulty of English Learning, this factor
was concluded in research by (Keblawi, 2005; Kim, 2009a, 2009b, 2012; Kim & Kim, 2016; Lee &
Lee, 2011; Li & Zhous, 2017); Teachers' Competence and Teaching Styles , this demotivating
factor is the most considered by almost all the investigations reported in this study (Chamber,
1993; Oxford, 1998; Doérnyei, 1998; Hasewa, 2004; Keblawi, 2005; Hamada & Kito, 2008; Sakai
& Kikuchi, 2009; Kim, 2009a-2009b; Ghenghesh, 2010; Lee & Lee, 2011; Finch, 2011; Kim & Seo,
2012; Kim, 2012; Meshkat & Hassani, 2012; Alavinia & Sehat, 2012; Kim & Kim 2016; Li & Zhou,
2017); Inadequate Learning Environment , this factor was mentioned in the results presented by
(Chamber, 1993; Oxford, 1998; Ddérnyei, 1998; Hamada & Kito, 2008; Sakai & Kikuchi, 2009;
Kim, 2009a; Lee & Lee, 2011; Kim, 2011; Kim, 2012; Meshkat & Hassani, 2012; Kim & Kim,
2016; Li & Zhou, 2017), and Reduced Interest and Motivation , this factor is exposed in
investigations by (Dérnyei 1998; Sakai & Kikuchi, 2009; Kim, 2009a, 2009b; Hamada & Kito,
2008; Lee & Lee, 2011; Kim, 2012; Meshkat & Hassani, 2012; Hosseini & Jafari, 2014; Kim & Kim,
2016; Li & Zhou, 2017). Regarding the third research question, the existence of a relationship is
evidenced in moderate and even higher intensity among these variables of studies: academic
performance and the demotivating factors, indicating that the higher the presence of
demotivation, the lower the student academic performance. In other words, to the extent that
students present favorable motivational attitudes towards language learning, the academic
performance tends to be higher (Dérnyei, 1994; Brown, 2000, Medina, 2006; Woolfolk, Hoy,
Hughes, & Walkup, 2007). And finally, applying the regression method in the dependent variables
Academic Performance (AP) and independent Demotivating Factors in Learning English: F1
(Difficulty of English Learning), F4 (Reduce Interest and Motivation) and F2 (Teachers'
Competence and Teaching Styles), it is evident that factors F1, F2 and F4 may influence the
student performance of EFL in vulnerable rural Colombian schools.

On the other hand, the identification of these demotivating factors opens a framework of
reflections that the teacher must contemplate in his teaching-learning process of English as a
foreign language. Another feature to be taken into account by the teacher is that the motivation in
the L2, is a dynamic process, not static and that it fluctuates continuously with other factors. That
is why the more recurrent demotivation factors in the EFL students should be taken into
consideration in advance, allowing the teacher to establish strategies that mitigate and cope with
negative impact on student motivation (Dérnyei, 1998; Kim, 2012; Kim & Kim, 2016).

As a final conclusion, it is considered necessary to deepen into these studies in other areas and
urban and social contexts of the Colombian country with mixed focus research, due to the fact that
the results are limited to a quantitative horizon. This aspect can limit the depth and understanding
of the findings, and falling into bias or failure to consider other demotivating factors in learning
English as a foreign language, and that can be specified from a qualitative perspective.
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